


schools in the district function normally, without choice, but at the midd]e school
level geography no longer plays any role in where a student attends school (Boaz
159-164).

The transition from elementary to middle school in district four involves a
formal admissions process. Each family is provided with information about the
available options. Then students must apply to schools and rank their choices. It is

ates a system that is closer to true open competition, there is less control from a cen-
tral bureaucracy. Additionally, it allows schools to create a unique atmosphere or
cohesive group based on shared interests.

The other side of the process is that no school is guaranteed students, it

failed toattract students. Despite the uncontrolled nature of the admissions process,
it manages to place most students somewhere that they want to be. Sixty percent of
students get their first choice, thirty percent get their second choice, five percent get
their third choice and five percent must be placed by the district (Domanico 7).

The most complete analysis of the success of the reforms was done by
Raymond Domanico; presented below is a summary of his findings. The most com-
pelling and widely cited finding is that the percent of students scoring above the fifti-
eth percentile in reading has increased dramatically since 1974. While the percent
reading above the fiftieth percentile has also increased substantially in New York
City as a whole (much of this may be due to changes in the test), it is true that district
four’s scores have increased relative to those in the rest of the city. District four used
to rank close to last out of New York’s 32 school districts in reading achievement, it
now ranks in the middle.

It should be noted that while this gain is impressive, virtually the entire gap
in reading scores was closed by 1982, when a full choice plan was implemented. This
does not mean that choice was not a factor in closing the gap because, as noted
above, the transition from zoned schools to complete choice was gradual. Thus
before there was full choice there was quite a bit of choice and this may have con-

tributed to the relative gain in percent of students scoring above the fiftieth per- ‘

centile.

Another measure of achievement that Domanico used was entrance into
New York City’s selective high schools. In 1987 students from District Four were
admitted into such high schools at rates higher than those for the city as a whole (in
some cases substantially higher). For example, 1.6% of District Four’s high school
entering class was admitted to Bronx Science while 1.2% of New York City’s class
was; for the LaGuardia School of Music and Performing Arts the rates were 4.8% for
District Four and 1.2% for the entire city (Domanico 15). In 1987, a total of 139 stu-
dents from district four were admitted to the four most selective high schools
(Brooklyn Technical, Stuyvesant, Bronx Science, and LaGuardia). The corresponding
number for the mid 1970’s is approximately ten or fewer (Domanico 15-16).

So there is good evidence that the schools in District Four improved sub-
stantially after 1974, the period in which choice based reform began. If choice is real-
ly resulting in better than expected schools in District Four then one ought to see this
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¢llect by comparing District Four with the rest of the ully, which'duu:;j nu? h‘llevz’r:nlbg;:;
teim of choice for junior high schools. The Nc}y Yo‘rk Times designed a sca 1
oo measure the performance of New York City Schools. The purpo;e :v readig
beyond what is commonly reported in newspapers, the percent of stuf ents e Cong-
at or above the fiftieth percentile, and to try to get at actual school pzrlf)irr;laé\ard o
trolling for student characteristics. The Times performance §ca1e uS(:i tsbaaCk d sta
tistical techniques” to predict school performar.\ce on.the ba-51s gf studen pack git une
¢haracteristics (the only one specifically mentioned is .famlly income). e
the difference between actual and predicted scores as its performance meas
New York Times Sept. 25, 1994 p. 15 and Oct. 2, 19?4 p-12). A five. and then
Each school was given a performance [:atl}r‘\g bgtg:itleen ;)}?cv)eoelar;ev ;Ireéne e
ere as given for each district. At the mi es ; one of th
.‘l'u‘l‘ r,-\i:tr;éluicsc::r;o‘gls regcleived a five and the other three received fou.rs. The dls:r;;ta i
overall middle school score was a five (NYT Oct. 2 12). These rapkmgs suggfesrmin
the middle schools in district four, where the choice program ex.lsts, are Iifr od wit}%
well above what would be expected of them. This result, espec1all'y. com ﬁngnee h
those presented before, suggests that §hoice has indeed been a positive influ
> S mance in district four. -
e 5?}?: ici‘;rlftzrfrom these four experiments are, t:alfen together, positive bu’_ttri\vo;
spectacular. The introduction of choice and comp.etltlon t.ends to ha\./ffa pizlstu-
effect and, from the reforms considered here, there is no evidence t-hat i a;zomilies
dents from high income families more than chlldren.from low 1.ncocrlne t?on was.
However, in all these reforms the competition t}}at was introduced in :eh uC'faze nwas
severely limited, either by restricting it to public schools or becaﬁse : e s;o o
experiment was too small to really affe;:t the r?ta.rket forib};:\trﬁ;i ic};g ;ggical their s
otenti more significant reform. It is poss ; ;
1:(‘:;;‘;115%11; Iil:1usccl)1me of thegrr:legative effects that critics of c.h01ce pred}ct. How;:zoerl;;
since they have not been problems in the four cases examlr.led he}!\re,flt.lsin;sf more
likely that the result would be substantial improvement. Given the a:; ?h of orher
reforms, the fact that choice has never been sho-wp to do any barm, an }el act that
choice reforms require no new expenditures, it is clear tl.'\a.t mcreas,tmg C 12) ce and
competition in American school systems is the most promising way to imp

dent achievement.
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Foreign Aid: America's Insurance Plan
By Andrea Bond

fond examines the pros and cons of foreign aid and reveals that dispersement of
Wy internationally is benefical, not detrimental, to America.

liver since the Marshall Plan and assistance to Greece and Turkey after
Wolll War I, foreign aid has been an integral element of U.S. foreign policy. For
half & century, American foreign aid has supported international organizations like
the World Bank, the International Monetary Fund and the United Nations. More
spefifically, it is U.S. foreign aid that has helped to support the Middle East peace
apeements. American foreign aid has helped to promote democracy and economic
refaem in Fastern Europe and the former Soviet Union. And it was American foreign
ald W needy countries that was crucial to containing communism. For the latter half
of the twentieth century, the granting of American foreign aid has indeed played an
imrtant part in history.

IHowever, as history develops, it may be necessary to take another look at
Amwrican foreign aid. After all, the Post-Cold War era has created new foreign poli-
¢y dhallenges, as issues like global warming now override the fear of the communist

threat. Furthermore, America's own problems call for less attention abroad and more
at home. Should we really focus on foreign assistance when our own economic and
social houses have yet to be put in order?

I'hese are the types of questions regarding foreign assistance that are now
surfacing on Capitol Hill. Impelled by a quest to balance the budget, the Republican
majority in Congress is poised to make the most sweeping spending cuts in
\merican overseas programs in recent memory. One Republican budget projection
calls for multibillion-dollar cuts in foreign aid over the next five years in order to
help pay for tax cuts in the GOP's Contract With America (USN&WR ). Meanwhile,
the White House has yet to put together a comprehensive defense against the
Kepublican onslaught. President Clinton has agreed to eliminate all foreign aid man-
dates, but he insists on continuing to send American aid abroad in order to fulfill six
policy goals: promoting democracy, promoting peace, providing humanitarian aid,
promoting growth through trade and investment, advancing diplomacy and promot-
iny, sustainable development. The Clinton administration has allocated $14.8 billion
to these causes, an allocation that it insists on protecting (Doherty, CQ Jan 15, '94,
1) Here we take a look at the arguments on both sides of the debate.

Pros
In general, the proponents of foreign assistance argue that foreign aid pro-

des solid returns on a minimal investment and reflects the spirit of American gen-
crosity. They offer four key points in defense of their claim:

Foreign aid is a strategic investment

Assistance abroad is not just altruism, but rather an insurance plan for
prace and stability. For example, about half of America's foreign aid goes toward
wupporting Middle East peace agreements, bolstering key strategic allies and promot-
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